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What is a subject inspection?

Subject Inspections report on the quality of work in individual curriculum areas within a school.
They affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

How to read this report
During this inspection, the inspector(s) evaluated learning and teaching in English under the
following headings:

1. Teaching, learning and assessment
2. Subject provision and whole-school support
3. Planning and preparation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Included in this subject inspection report is a student-friendly page that provides information for
the children/young people in your school about the inspection that occurred recently. It outlines
for them some of the main findings and recommendations.

The board of management was given an opportunity to comment in writing on the findings and
recommendations of the report; a response was not received from the board.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:
Child Protection Bi Cinealta
1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement (CSS) are bullying policy using Appendix A of Bi
prominently displayed near the main door Cinedlta, it is reviewed annually (or
of the school / in the reception area. earlier if required) and includes a
Following the school’s adoption of the student/pupil friendly version that is
updated procedures 2025, it is also displayed where students/pupils and the
required to display a student-friendly school community can see it.
version incorporating the name of the 2. The school’s anti-bullying policy is
DLP beside the CSS. published on its website and/or is readily
2. The school’s child safeguarding accessible to board of management
statement has been ratified by the board members, staff, parents and
and includes an annual review and a risk students/pupils.
assessment. 3. The board of management minutes
3. All teachers visited were aware of who to record that the principal provides an
go to if they had a child protection update to the board at each ordinary
concern. board meeting that meets the
requirements of Bi Cinealta

The school met all the requirements in relation to child protection checks.

The school met the requirements in relation to checks 2 and 3 of the anti-bullying checks above.
The school did not meet the requirements in relation to check 1 of the anti-bullying checks.
However, the school subsequently provided evidence that it had met the requirements for this
check.



Subject inspection

Date of inspection 23/09/2025 - 26/09/2025
Inspection activities undertaken e Observation of teaching and learning during 4
lessons

¢ Review of relevant documents

¢ Discussion with principal and key staff

e Interaction with students, including focus
groups

e Examination of students’ work
e Feedback to principal and relevant staff

School context

Nano Nagle College is a voluntary secondary school under the trusteeship of Catholic
Education, an Irish Schools Trust (CEIST). At the time of the evaluation the school had recently
moved from being an all-girls school to a co-educational school. The school offered the Junior
Cycle programme, Level 2 Learning Programmes (L2LP), the Junior Certificate School
Programme (JCSP), an optional Transition Year programme (TY), the Leaving Certificate
Applied (LCA), and the Leaving Certificate (Established) (LCE). The school participated in
Delivering Equality of Opportunity in Schools (DEIS), the action plan of the Department of
Education and Youth for educational inclusion.

Summary of main findings and recommendations:

Findings

e There was a very good standard of teaching, learning and assessment.

e Group work and pair work were frequently utilised, with very good use of jigsaw
activities in a number of lessons to scaffold the analysis of aspects of different texts.

o Writing work was regularly assigned, with an integrated approach to the language and
literature elements of the course frequently in evidence.

e There was very good subject provision and whole school support for English.

e Overall, planning and preparation were of a good standard; individual lessons were very
well prepared.

e Very good work had been done in developing a clear and easily navigated English area
on the school’s digital platform.

Recommendations

e Approaches to the use of cooperative learning strategies, alongside the explicit teaching
of exploratory talk, should be explored and shared in the English department with a view
to further enhancing students’ oral language skills.

e The school and the English department should ensure that students and their parents
are informed regarding descriptors students have received for their classroom-based
assessments (CBASs) as soon as possible following the holding of the relevant subject
learning and assessment review (SLAR) meetings.

e The English department should further develop a number of areas of the school plan,
ensuring that units of work are time-linked to specific points in each cycle, that the
learning encompassed in each unit is clear and that appropriate assessment tasks are
aligned with the key learning in each unit.



Detailed findings and recommendations

1. Teaching, learning and assessment

e There was a very good standard of teaching, learning and assessment. Relationships
between teachers and students were very good, with a warm atmosphere in lessons
that supported learning. Lessons were well-planned and clearly structured.

e Learning intentions were used in all lessons to provide clarity regarding the learning
underway. This was supported through the clever provision and use of additional
whiteboard space in English classrooms. In a number of instances, learning intentions
were used with particular effectiveness through the well-thought-out delineation of skills
being explored in the lesson and, in one instance, a review of the learning intentions
towards the close of the lesson. This type of approach should be used across the
department.

e Due to ongoing building works, access to and use of online resources for teaching and
learning were not reliable during the inspection. However, in its normal practice, it was
clear that the English department had made considerable and frequent use of the
school’s digital platform to support student learning and engagement. In addition, the
student focus group provided examples of how digital tools had supported their learning.
It is suggested that the school should consider the potential for the further adoption of
digital learning opportunities in English as a key area for future development. This would
be of particular relevance to students who may have difficulties in literacy development,
but would support all students, particularly in writing activities.

o Group work and pair work activities were frequently utilised. Very good use of jigsaw
activities was observed in a number of lessons, to scaffold students in developing their
own analysis of aspects of different texts. This strategy ensured that all students were
engaged in the exercise, while also allowing the teacher to intervene where any points
had been missed. On occasion, some further development of structured group or pair
work would have been worthwhile in order to further enhance accountability, security in
learning, and wait time for students. It was notable that, during the student focus group,
students highlighted they enjoyed group work and that it helped with their learning. In
this context, approaches to the use of cooperative learning strategies, alongside the
explicit teaching of exploratory talk, should be explored and shared in the English
department with a view to enhancing students’ oral language skills. The potential for
cross-curricular discussions regarding common approaches to oral language might also
be considered.

o Very effective practice was observed where explicit teaching of vocabulary formed a
clear and consistent element in the lesson. Here, wordbanks were used in an integrated
manner with the writing genre being explored, to enhance students’ wordconsciousness.
Beyond this, a number of Directed Activities Related to Texts (DARTS) were used in
lessons. The use of ‘5 Ws and a H’ to focus students on the purpose of writing activities
and to guide their written work was observed in a number of lessons, while the use of
writing frames was also evident. In addition, students were exhorted to text-mark in a
number of lessons, while guided reading was also employed. All of this was very
positive, enhancing students’ comprehension of texts with teachers subtly deploying
such strategies to support learning. As a further development of this practice, teachers
should explicitly highlight these skills to students, emphasising that they should use
them in their own reading activities.

e Writing work was regularly assigned and practised in English lessons. Student folders
were observed to be well-organised and an integrated approach to language and
literature was frequently in evidence, ensuring that literature acted as a springboard for
the exploration of a variety of genre exercises. Excellent practice was observed where
students were expected to use new vocabulary in written work as they developed an
aesthetic language piece, while supported by the playing of audio resources to focus
them on specific senses. Very good examples of formative feedback on student work
were also evident in a number of instances. The use of a collection of texts for student
writing was evident in the department. To further consolidate the use of this approach,



the department should highlight the use of the collection of texts in junior cycle and in
TY as a key part of its approach to teaching extended writing.

2. Subject provision and whole-school support

There was very good subject provision and whole-school support for English. The
allocation for English on the school timetable was very good. Class groups in junior
cycle were organised on a mixed ability basis. This was very good practice and should
be maintained.

CBAs were undertaken and SLAR meetings were held to support consistency and
comparability across the department. In addition, students were provided with formative
feedback regarding their CBAs. At the time of the evaluation, descriptors for students’
CBAs were not reported until they received their Junior Cycle Profile of Achievement
(JCPA) in the year after they completed the Junior Cycle. It is recommended that this
approach should be adjusted so that students and their parents are informed regarding
the CBA descriptor they have received as soon as possible following relevant SLAR
meetings.

The English department had highlighted key DEIS measures which were directly linked
to its work with students. A focus on these in-class measures was evident in English
lessons observed.

The English department had a section in the department plan dealing with students
undertaking specific Priority Learning Units (PLUs) as part of their L2LPs. This was
positive. The potential to incorporate learning outcomes directly into the department’s
schemes of work presented as a possible area for further development. The adoption of
team-teaching which was observed in one English lesson was also very positive and,
again, was supported through a specific resource in the subject department plan.
Classes were provided with opportunities to visit the school library. In this context,
students participated in different activities including developing book reviews and
‘pitching a book’ to their peers. A worthwhile initiative recently undertaken was the
provision of books by some teachers to ensure texts of interest to boys could begin to
be developed in the library. Beyond this, the involvement of students in writing
competitions, and visits out for the students was very worthwhile.

3. Planning and preparation

Planning and preparation were of a good standard.

Individual lesson planning was of a very good standard. In addition, very good work had
been done in developing a clear and easily navigated subject department area on the
school’s digital platform. A very wide range of useful resources to support learning in
English was included in this area, along with a range of other items relevant to the
subject.

Action was required in developing a number of areas in the department’s schemes of
work. Significant revision was needed in the current junior cycle plan. At the time of the
evaluation, a modular approach was taken, where the module to be studied was
selected from a range to be encountered across the three years of junior cycle. It was
positive that learning intentions had been identified for each module and this should now
be reflected in a more limited number of learning outcomes linked to each module.
Modules should now be time-linked to appropriate points in each year of junior cycle.
Each module should have specific assessment tasks identified and aligned with its key
learning. The formal inclusion and development of the student’s collection of texts
should form a key element in this.

The TY plan was well thought out, had interesting areas for students to encounter and
had a good focus on the learning outcomes for students. Specific assessment tasks
should be delineated and aligned with the key learning identified in each unit. As is
consistent with the department’s current very good practice in TY, an English-specific
portfolio of writing and oracy should be at the core of these assessment tasks.



¢ In senior cycle the content to be covered should be explicitly referenced and this should
be time-linked to support clarity across the department with regard to what has been
covered. An LCA programme was in place and this was appropriately planned for
through a common scheme of work.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal and subject teachers at the conclusion of the evaluation.



For the students of
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What kind of inspection did your school have?
A subject inspection was completed in your school.
— The inspector observed lessons and spoke with the
principal and teachers. The inspector met with a
group of students to talk to them about their learning
in English.

What were the main findings of the inspection?

e There was a very good standard of teaching,
learning and assessment.
Group work and pair work were frequently used
to good effect.
Writing work was regularly assigned and was
supported by using the literature students were
studying as a springboard.

What did the inspector recommend to make teaching and
learning better in English?

e English teachers should share approaches to
organising students working together with one

7z another.
Descriptors of students’ achievements in CBAs
should be shared with students and their
parents as soon as possible after teachers’
SLAR meetings.

Some parts of teachers’ planning should be
further developed.

Thank you for taking the time to read this page.
Special thanks to the students who participated in the focus group.




The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level

Excellent

Description

Provision that is excellent is
exemplary in meeting the needs of
learners. This provision provides an
example for other schools and
settings of exceptionally high
standards of provision.

Examples of descriptive terms

Excellent; exemplary; outstanding;
exceptionally high standard; with very
significant strengths

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is not meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective
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